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Тенденции развития гражданского образования 
и формирования гражданской компетентности 
в России и за рубежом
Введение. Актуальность исследования обусловлена нестабильностью смыслообразующих идеалов, 
поиском идентичности молодыми людьми (в том числе, гражданской), изменением ценностей в 
общественном и индивидуальном сознании в условиях постоянных социальных перемен и серьёзных 
общественно-политических трансформаций. В этой связи основной фокус данного исследования 
направлен на выявление тенденций и стратегий развития гражданственности, подходов к реализации 
гражданского образования, а также лучших мировых социальных практик развития гражданской 
компетентности молодых людей. 

Материалы и методы. Методологическую базу исследования составили положения концепций 
программы «Образования в духе глобальной гражданственности» (ЮНЕСКО) и Федерального проекта 
«Патриотическое воспитание граждан РФ 2021-2024 годы», а также системно-деятельностного 
и компетентностного подходов. В качестве ведущего метода исследования был использован 
метод компаративного анализа современной научной литературы по проблеме формирования 
гражданственности и реализации гражданского образования. 

Результаты исследования. Исследование зарубежного опыта позволило выделить следующие 
особенности развития гражданской компетентности: переход от готовности к деятельности; 
поощрение инициативности, индивидуальности и равенства в обществе; содействие молодежи 
в активном участии в жизни социума не в «обозримом будущем», а сейчас; образование в духе 
глобальной гражданственности, демократии; изучении и реализации прав и обязанностей человека; 
межкультурном диалоге и мультикультурализме, социальном действии и ответственности. В 
отечественном исследовательском дискурсе выделяют: психологические детерминанты становления 
гражданственности личности; гражданственность как интегральное качество личности; репрезентации 
в сознании молодых людей гражданско-патриотических установок, ценностных ориентаций и 
патриотического самоопределения.

Обсуждение и заключение. Представленный обзор посредством компаративного анализа по 
проблеме формирования гражданственности и реализации гражданского образования позволил 
уточнить структуру гражданской компетентности, учитывая наиболее эффективные мировые 
социальные и педагогические практики. Структура гражданской компетентности состоит из 
следующих взаимосвязанные компонентов, отражающих перспективные направления работы в 
рамках гражданского образования: правовой, политический, культурно-исторический, социально-
коммуникативный, эколого-географический и здоровьесберегающий. 
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Citizenship education and citizenship competence 
formation: development trends in international and Russian 
educational practice
Introduction. The relevance of the study is due to the instability of meaning-forming ideals, the search 
for identity by young people (including the citizenship one), the change in values in public and individual 
consciousness amidst ongoing social challenges and major socio-political transformations. In this regard, the 
key focus of this study is aimed at identifying trends and strategies for the citizenship development, fresh 
approaches to the citizenship education implementation, as well as the best social practices for the citizenship 
competence formation among young people in the international and Russian context.

Materials and methods. The methodological basis of the study was formed by the provisions terms of the 
concepts of the Global citizenship education (UNESCO) program and the Russian Federal project “Patriotic 
education for the citizens of the Russian Federation 2021-2024”, as well as the system-activity and competence-
based approaches. As the principal research method, we applied the comparative analysis of recent scientific 
literature on the problem of the citizenship formation and the citizenship education implementation.

The results of the study. The study of international social and educational practice made it possible to 
distinguish the following features of the citizenship competence development: the transition from readiness to 
activity itself; the encouragement of initiative, individuality and equality in a society; the assistance to young 
people in active participation in the life of a society, not in the “foreseeable future”, but now; education for 
global citizenship and democracy; the study and implementation of human rights and duties; cross-cultural 
dialogue and multiculturalism, social action and responsibility. In the Russian research and educational 
discourse, we distinguish the following issues: psychological determinants of the citizenship formation of a 
personality; citizenship as an integral trait of a person; civic-patriotic attitudes representation in young people’s 
minds, value orientations and patriotic self-determination.

Discussion and conclusion. The presented review through the comparative analysis on the problem of the 
citizenship formation and the citizenship education implementation enabled us to specify the citizenship 
competence structure, taking into account the most effective international social and educational practices. 
The structure of citizenship competence consists of the following interrelated components, reflecting promising 
avenues in the framework of citizenship education: legal, political, cultural and historical, socio-communicative, 
environmental-geographical and health-preserving.
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Introduction

At the current stage of strengthening integration and global processes in societies 
with cultural diversity, increasing migration flows, the emergence of new forms of 
social ties in the era of digitalization, globalization and social and political instability, 

we may acknowledge the increase of attention to the young people’s citizenship. This 
process has led to the inception of various international initiatives in the field of education 
and youth work, in particular the concept of “Global citizenship education”, developed in 
the context of the Education 2030 Framework and presented as one of the core activity of 
UNESCO to promote Sustainable Development Goals [90].

The relevance of citizenship research as an integral trait of a person is due to the 
instability of meaning-forming ideals, the constant search for identity by young people 
(including the citizenship one), changes in values in public and individual consciousness 
under the constant social changes and severe socio-political transformations [7].

The formation of a resilient social and civic-political identity of an individual today is 
considered to be one of the essential components of the society’s effective functioning [20]. 
It determines the forms of sustainable state-social interaction, when a person is engaged, 
involved, included and participates in the common life space construction (cultural-historical, 
socio-political, etc.), determines, sets and actively forms the development trajectories of 
his/her local community, region, country and the global community as a whole, as well as in 
the digital environment.

 Citizenship is a topical research issue that, being in the focus of the Social Sciences for 
quite some time, has recently been gaining popularity. This is due to the fact that in the 
context of a constantly changing world (under the pandemic and increased digitalization), 
young people are reconstructing new factors for the formation of their axiological 
paradigm. We may notice a transformation of ideas about the country and the world, a 
crisis of democracy and citizenship. In this regard, understanding the civic-political activity 
peculiarities of modern youth and identifying the most effective international and Russian 
educational and social practices for the citizenship competence formation and development 
is a vital and reasonable task for the academic and educational community worldwide.

Materials and methods 

The methodological basis of the study was formed by the provisions of the system-
activity and competence-based approaches, which determine citizenship competence as 
the main result of the citizenship education system and civic participation of young people. 
When analyzing trends and strategies for the citizenship development in Russia and abroad, 
we relied on the concepts of the Global Citizenship Education program developed in the 
context of the Education 2030 Framework for Action (as part of UNESCO’s activities to 
implement the Sustainable Development Goals) and Federal project “Patriotic education 
for citizens of the Russian Federation 2021-2024” (in the system of the National project 
“Education”). As the principal research method, we applied method of comparative analysis 
of recent scientific and methodical (pedagogical) literature, as well as regulatory documents/
instruments in the field of education on the problem of the citizenship formation and the 
citizenship education implementation.
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Literature review

Citizenship Research in Russian socio-educational practice and abroad
Researchers traditionally consider citizenship as an integral trait of a person, showing 

his/her willingness to live and act vigorously in the modern social environment [34]. 
Citizenship means “the fact that the person has a system of socially significant moral values 
that feed belonging feelings to the fate of the Motherland, determining the readiness to 
take moral responsibility for its past, present, future, commitment on active participation in 
the country development and public life, meeting moral and legal standards” [34, p. 121].

Some works present the definition of citizenship as a personality trait or ability. So, A. V. 
Kurshev [22] in his study on the basis of the dynamic functional personality structure, gives 
the justification of citizenship as a personality trait, and P. A. Gnezdilova points out that this 
is the ability of a person to show his/her qualities in a socio-cultural context, “one of the 
general cultural features, common to an individual as a subject of social relations” [12, p. 
85]. Yu. M. Reznik sees in citizenship an organic fusion of “higher” generic properties and 
culturally specific features of a person, taken in the concrete historical embodiment and real 
life, which manifests itself in such features as creative activity and consciousness, freedom 
and responsibility, personalism and solidarity, spirituality and amateur performance, as well 
as national and cultural specificity, etc. [35].

O. E. Artamonova notes that citizenship cannot always be considered in the context of 
political or legal categories. Primarily citizenship implies the full use of human rights and the 
presence of a sense of security on the part of a democratic society, but at the same time, 
it implies the maximum inclusion of citizens in social problems, active engagement within 
various social institutions and respect for the rights of others [1]. According to A. A. Bodalev, 
citizenship is closely associated with the morality and conscience of people. If morality is 
understood as an integral mental entity, represented in a person’s self-consciousness, as 
well as in his/her emotional and volitional spheres, and manifested in him/her as a steady 
need and constant ability to build his/her behavior in all the aspects of life in accordance 
with the universal values [6, p. 7].

In Russian research practice, we might note a tendency for the concepts of citizenship and 
patriotic education to converge. In other words, some researchers put an equal sign between 
citizenship and law-abiding/patriotism [42]. Within the context of such interpretation, the 
concept of citizenship embraces cognitive (socio-political and legal competence), emotional 
(patriotic and cross-national feelings) [24] and moral characteristics as a manifestation of 
being in a relation to a society [34].

In turn, in contemporary overseas psychological and pedagogical research papers, there 
is a tendency to understand citizenship as a set of democratic values and promotion to an 
open democratic society [49]. The citizenship development of young people usually occurs in 
terms of citizenship education and upbringing, aimed at the development of critical thinking 
[84], the development of democracy and civil society (at the local [55] and global [65] levels) 
[93], respect for democratic and human rights [84], openness of all the processes of political 
life [65] and responsibility for the present and future of a society [93].

Within the framework of Social Sciences, Canadian researcher J. Banks proposed a 
typology of citizenship, that consists of failed, recognized, participatory and transformative 
components [54, p. 367]. The categories are useful as conceptual tools for thinking about 
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citizenship socialization and citizenship education. The first type “failed citizenship” occurs 
when individuals do not internalize the basic values of a nation-state, feel structurally 
excluded within it, and often focus on their particularistic goals, cultural identity, rather than 
the overarching interests of a nation-state. It often occurs that these types of citizens are 
structurally excluded from the political and cultural state spheres, are being politically inactive 
of ineffective, having negative image of politicians, do not participate in elections claiming 
that their votes have no meaning [56, p. 367]. The second type “recognized citizenship” is 
when a state or nation publicly recognizes an individual or group as a “valuable” element 
in the state and provides them with the rights and opportunities to participate in the life 
of a country. The emphasis is placed on the fact that all the rights of citizens are ensured, 
however, the state does not stimulate the active participation of citizens in political life. 
The third type, “participatory citizenship”, is exercised by individuals and groups who have 
been granted “recognized citizenship” by the nation-state. This happens when citizens 
are satisfied with only minimal actions (for example, using only their right to vote, etc.) 
in order to influence political decisions. This type of citizens is characterized by activity in 
decision-making, however, there is a superficial interest in the ongoing processes in society, 
a lack of initiative and personal responsibility in solving social problems, and a low level of 
self-realization in the political and social sphere. Finally yet importantly, the fourth type is 
“transformative citizenship”, in which citizens take measures to implement national policies, 
take concrete actions that correspond to such values as: human rights, social justice and 
equality. Such actions sometimes violate existing local, state and national laws, since many 
of the “transformative” actions of young active citizens are ahead of the development of a 
particular society, are innovative for it [54]. The proposed typology of citizenship (see Fig. 
1) reflects the stages of development of societies in the context of democratic changes. 
Researchers consider the “transformative” stage of citizenship as a natural development, 
as a new trend that should be taken into account in the socialization of young people, in 
particular in the system of citizenship education.

 Many researchers point out that today it is becoming relevant to study the citizenship 
manifestation in the framework of various socio-political events in societies (non/interest, 
non/participation of young people in various political events) [46]. Hence, in the Social 
sciences (sociology, political science, pedagogy, psychology) there is such a variety of 
research subjects related to the following citizenship education issues: the political culture 
among the young people in the studies of A. R. Gavrilov [9] and I. A. Tyutkova [45]; youth 
political competence [2]; political behavior [36], activity and participation of citizens 
[41]; political [31] and regional identity [21]; civic identity [42]; civic position [3]. To our 
opinion, interesting scientific conclusions from the point of view of Russia’s entry into the 
educational environment of a globalized world seem to be the studies of: I. G. Belyakova on 
the formation of civic identity [5], of L. M. Drobizheva on the theoretical and socio-practical 
problems of cross-ethnic harmony in the development of state-civic identity [19 ], on the civic 
position formation of adolescents in Russia [29] and the national-civic identity of Russian 
youth in the digital age [44]. However, the most capacious concept as the main result of 
the citizenship formation and the citizenship education and upbringing implementation is 
citizenship competence.

Citizenship competence as a key outcome of citizenship education
A methodological review of the scientific literature and a comparative analysis of the 

practices of the citizenship education implementing will make it possible to identify a number 
of features of the citizenship competence formation and the young people engagement in 
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the constructive forms of civic and political activities, as well as to trace the main trends that 
should be taken into account in the young people socialization in the socio-political aspect.

Russian authors V. V. Gavrilyuk [10] and L. A. Presnyakova [33] distinguish citizenship 
competence as the main educational result of citizenship education and upbringing, as 
well as the political socialization of youth. Citizenship education is considered by R. A. 
Dormidontov as a system-oriented pedagogical process of citizens’ socialization [18], and by 
O. V. Litvinova et al. as a basis for the formation of civic culture and democratic values [23]. 
Such scientists as A. P. Myagkova [30] and D. B. Buyansky [8] and others, who rely mainly on 
the educational space of the school, also deal with the problems of citizenship competence 
developing in social pedagogy and psychology. Z. S. Mazyr [25] and E. V. Mitina [27] reveal 
the possibilities of the basic general education program for the citizenship development 
(within the framework of classroom and extracurricular activities in the context of Arts and 
Humanities), V. A. Gladik [11] and I. A Tyutkova [45] single out federal and regional civic-
patriotic programs as the main concepts for the education and upbringing of young people.

The problems of mind representation of civic-patriotic attitudes among young people 
[24], value orientations [16], and patriotic self-determination [39] are actively discussed. 
Academic papers reflect the discussion about the content of patriotism, its connection 
with national, state and civic identity. A. V. Belyaev, P. A. Gnezdilova and T. N. Samsonova 
consider the socio-pedagogical foundations [4] and socio-cultural [12] aspects of the 
citizenship formation and political socialization [38] based on patriotic attitudes. A. V. 
Selezneva analyzes patriotism as a political value [80], relying on the overseas studies by 
T. Sekerdej [81] and R. Schatz [82] of traditional and constructive patriotism. Patriotism is 
also often considered in the dichotomy of “constructive” – “blind”. R. Schatz, E. Staub and 
H. Lavine describe blind patriotism as a tough and unyielding belonging to a country that is 
characterized by an unquestioning positive assessment, staunch devotion and intolerance 
to criticism. At the same time, they regard criticism towards the state as a betrayal. On the 
contrary, constructive patriotism is considered as belonging to the country, characterized 
by “critical loyalty” [82, p. 153], in which patriots can criticize the activities of governing 
structures in order to achieve positive changes in society. A. G. Sanina notes, “if citizenship 
education and nation-state building to a greater extent allow the realization of the cognitive, 
normative-value and behavioral components of a state identity, then patriotic education 
per se, which dominates in Russian program normative documents, is aimed at only one, 
emotional component. Therefore, it is the most vague in the target and instrumental terms, 
which leads to the threat of the formation of blind patriotism and the production of national 
and international conflicts” [39, p. 47].

Some researchers emphasize the need for the youth citizenship formation, since this 
is due both to the logic of the country’s development, the existence of which is largely 
determined by the presence of responsible patriotic citizens in the country [18], and the 
regulatory documents adopted for implementation: the State Program “Patriotic Education 
for Citizens of the Russian Federation on 2016-2020” [14]; State Program of the Russian 
Federation “Development of Education” for 2018-2025 [13]; Education development strategy 
for the period up to 2025 [32]; Federal project as part of the National project “Education” 
“Patriotic education for citizens of the Russian Federation 2021-2024” [43].

If we combine the target strategy of all the regulatory programs, projects and instruments 
for the citizenship development by means of patriotic education, then the goal is to create 
opportunities for the citizenship formation, moral values, legal and political culture, personal 
development of young people in the interests of every person, family, society and state. 
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Tasks to be solved by these Russian regulatory instruments implementation: 1) establish 
conditions for improving the content, legal, organizational, methodological and resource 
support of citizenship education; 2) to promote the legal and political culture development 
of students, active citizenship engagement, civic responsibility, student self-governance and 
the expansion of constructive participation in decision-making affecting their rights and 
interests; 3) young people involvement, the children’s and adult community in the socially 
significant initiatives implementation, participation in the volunteer movement.

In the recent studies worldwide, the issues of citizenship education and citizenship 
competence are directly based on the promotion of democracy in modern societies. 
The content of citizenship education overseas mainly has the following features: a broad 
discussion of topical issues at the local and global levels [78], training young people for 
service [83] and social responsibility [96], involving students in self-governance [73], 
developing the universal human values [87], consideration of cultural diversity and tolerance 
[76], development of youth legal [26] and political culture [88], consideration of national 
[66] and cultural characteristics of a country and a region [75]. However, eventually these 
features are transformed, in particular, due to the widespread transition to online, the 
greater “openness” of a modern global society [59], and due to the migration processes 
intensification [72]. Therefore, it seems relevant to present the outcomes of the analysis 
on the redesigning the very ideas, values and approaches to the citizenship education 
implementation in various countries.

In the international academic community, we may declare some attempts to develop 
evidence for a “pedagogical connection” by selecting causal relationships between 
procedural and declarative styles of citizenship education and enumerations of civic/
social competencies [64]. These studies are useful in that they highlight the importance 
of citizenship education in influencing democratic outcomes per se [74], but they fail 
to consolidate their views into clear or trans-situational models for future research and 
understand the outcomes of citizenship education programs in a political context, in which 
these “citizenship competences” can manifest themselves in different ways [93]. 

A number of researchers all over the world consider the concepts of citizenship education 
in close connection with multicultural education [87] and cross-cultural communication 
[47], global competence [63] and global citizenship [79], the impact of studying abroad on 
the citizenship formation [61], activity bases for the citizenship development [94] and the 
peculiarities of the media environment influence on young people [69]. Globalization, the 
spread of ICT [90], education transparency and MOOCs [91], international migration [95], 
the growth of ethnic diversity in societies [77] – all these factors capture the interest in 
revising the purely national discourse in the educational policy formation in most countries, 
making the way for the global trends [48].

The Swiss researcher A. Akkari emphasizes the importance of the transition from the 
national to the international paradigm in the citizenship education design [48]. Subsequent 
to the expert and pedagogical community on the UNESCO Global Citizenship Education 
project implementation, A. Akkari describes the outcomes of this program development: 
cognitive (students acquire knowledge and understanding of local, national and global 
challenges; the ability to appreciate interdependence and build cooperation between 
different countries and peoples; students acquire the skills of critical thinking and social 
reality analysis); socio-emotional (students acquire a sense of belonging to all of humanity, 
share values and responsibilities based on human rights and democracy; acquire feelings 
of compassion, solidarity and respect for differences and diversity in society); behavioral 
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(students act effectively and responsibly at the local, national and global levels in order to 
build a more peaceful and sustainable world; demonstrate the motivation and desire to take 
the necessary actions in that regard) [48]. During the program implementation, students 
master the following competencies and acquire the characteristics: awareness and ability 
to think critically; social connections and respect for diversity; ethical responsibility and 
participation.

Dutch academics M. Sklad et al. underscore the importance of national education systems 
reconsideration [85], based on the global and local context of social transformations. From 
a pedagogical point of view, this requires specific “transformative learning” with a focus on 
attitudes, values, and skills, in addition to existing citizenship knowledge. To implement this 
approach to education, the researchers developed and implemented the innovative project 
“Going glocal”, the key message of which is to organize cross-cultural dialogue between local 
and international students to promote the ideas of global citizenship, a critical attitude to the 
global-local connection, the development of social responsibility. The following components 
are clearly distinguished in the system of Dutch citizenship education: environmental topics 
(projects and initiatives aimed at developing environmental awareness, responsibility for 
preserving the environment within their own country and globally) and the development 
of socio-communicative strategies (development of teamwork skills, intercultural dialogue 
competencies in a multicultural society) [58].

In the UK, the academic and educational community has been dealing with the developing 
citizenship and civic-political engagement issues in the education system for a long time. The 
full-scale and widespread citizenship education implementation into the national secondary 
schools curriculum began in 2002 with the report publication “On Education for Citizenship 
and Teaching of Democracy in Schools” [40], the main goal of which was the political culture 
transformation, creating conditions for “people perceived themselves as active citizens who 
want, can and are able to influence social life” [57, p. 7]. In 2007, the resultant Ajegbo report 
proposes a new strand on “identity and diversity: living together in the UK”, be added to the 
citizenship education framework [47]. The report gives thrust to citizenship development 
and teaching about diversity in schools, where citizenship education was declared the most 
important facility in responding to the challenges of declining interest in political and social 
life on the part of youth [70], and as a measure to combat electoral absenteeism [53]. 
Nevertheless, it is noteworthy that the citizenship education system is undergoing changes 
due to its implementation in a particular country of the United Kingdom of Great Britain 
(England, Scotland and Wales) and Northern Ireland [68].

Citizenship education has since undergone significant changes due to the political 
literacy issues identification: from now on educators gave greater importance to issues of 
identity, diversity, social cohesion and the promotion of the active involvement of children 
and young people in various sectors of social life [50]. Many researchers emphasize the 
special character of changes in the course of citizenship education implementation due to 
the changes in the political atmosphere in the UK [71]. Accordingly, the main components 
of the citizenship education content in the UK are the development of political activity and 
responsibility, awareness and implementation of one’s rights and duties, development of 
social and communication strategies to promote diversity, civic responsibility and a positive 
impact on society [60], and a lot of attention is paid to cultural and historical pillar in the 
citizenship education system [26].

In France, the framework of Arts and Humanities and Social Sciences school disciplines 
has the following content of citizenship education: the study of the legal and political 
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foundations of the state organization; introduction to the problems of global and local 
ecology, geography and the strategic positioning of France, Europe and the place of France 
in the world [51]; the study of life issues (safety at home (domestic aspect), on the street 
(for example: issues of terrorist attacks, in public transport and actions in the crowd), in the 
world (wars and conflicts), moral and ethical aspect, communication in society) [62]. The 
educational program of the discipline “Citizenship education” (Éducation à la citoyennété) 
of French schools presents the following topics: human rights and political structure, 
behavior in society, life, health and safety of a person, geography of the country and Europe 
[26]. In French psychological and pedagogical academic discourse, there is a tendency to 
develop citizenship competence by means of cross-cultural education [86]. In general, 
multiculturalism and at the same time the development of the values of the Republic 
“Liberté, égalité, fraternité” (liberty, equality and fraternity) are the pillars in the citizenship 
development among young people in France [26]. As we may declare, in the French 
system of citizenship education there are tendencies towards the ecological consciousness 
development of young people, an realizing of the place of France in Europe and the world, 
the development of a common European identity, while maintaining the national identity of 
a consolidated French society, the development of norms of behavior and communication 
in a multicultural society. 

In Australia, citizenship education began its active development in 1997 with the 
introduction of the “Discovering Democracy” program, the main idea of which was that 
the best approach for the encouragement of active citizens is to teach schoolchildren 
the governance arrangements [67]. Educators viewed citizenship through the lens of the 
citizens’ rights and duties. This approach, according to the researchers, seems to be rather 
constrained and unbalanced, as it limits the ability of educators to present the dynamic 
concepts of citizenship (empowerment and belonging to a particular community/culture) 
that are necessary for authentic upbringing of active young citizens [89]. This way of program 
design generates a ‘citizens-in-waiting’ identity [67]. 

In general, Australian scholars indicate the importance of the idea that young people 
are often perceived as citizens of the future, and not citizens of the present, which is the 
reason for the “citizens-in-waiting” model [89]. A static, meaningless interpretation of 
citizenship suggests that young people are not active participants in public life, but are 
passively waiting to become citizens upon reaching the age of majority. Since 2018, ACARA 
(Australian Curriculum, Assessment and Reporting Authority) has been implementing a 
project in Australia, the goal of which is to “create conditions under which young Australians 
should become successful, self-confident and creative individuals, active and well-educated 
citizens who make responsible choices for the public good of their community, country and 
world” [52]. Thus, the Australian citizenship research community focuses on engaging young 
people into solving social problems “here and now”.

The guiding principles that scholars and educators rely on when revising citizenship 
education programs in Australia are: citizenship education is, first of all, the collaboration 
among all the actors of educational process in matters of what should be studied and how 
it should be studied (individual learning trajectories of students are taken into account; 
young people may design and implement their own approach to conduct their activity); 
the point of view and position of each student play a key role in the development of his/
her participatory citizenship position (that is, a young person is an actor/creator of his/
her citizenship engagement, is responsible for it and thereby defends his/her citizenship 
positioning and attitudes); the program is based on the knowledge/skills sufficiency and 
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direct citizenship engagement (this concept is based on diversity and addresses personal 
experience and the value-semantic component of citizenship participation); students 
are involved in solving the problems of society/community here and now, and not in the 
“foreseeable” future and “special” past [89].

Research results 

Educators and scholars providing the current educational practice perceive the citizenship 
education as awareness of someone’s rights and duties, moral norms observance, respect 
and tolerance towards different ethnic groups and cultures, the ability to conduct efficient 
communication, reflecting attitudes towards the civic behavior formation. In Russian 
educational context citizenship education takes the form of civic-patriotic education. Civic 
activity/engagement and identity formation in this regard, manifested by defending the 
interests of the Motherland and society, takes the first place.

Based on the research findings of the analytical review of trends and strategies for 
the citizenship development among youth in Russia and internationally, we may identify 
some peculiarities and approaches to the citizenship education implementation that 
provide a basis for the citizenship competence structure (Figure 1). The structure of the 
identified citizenship competence consists of the following interrelated components: 
legal, political, cultural and historical, socio-communicative, environmental-geographical 
and health-preserving.

 

Figure 1 Citizenship competence components

These components fully represent the most effective trends in the citizenship education 
framework, incorporate the best international social and educational practices of citizenship 
development among young people all over the world.
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Discussion

The review and analysis of recent publications, as well as educational programs, allowed 
us to identify the areas of focus for researchers’ interest towards the citizenship education. 
The data obtained is broadly consistent with the other studies, such as with the research 
results by E. V. Mitina, who identified the following components of citizenship competence: 
subjective, social, research, moral, cultural-historical, communicative [27]. The structure 
of citizenship competence that we have identified also complements the studies of A.P. 
Myagkova, who singles out the political, legal, patriotic and intercultural components of the 
citizenship competence of young people [30]. From our perspective there is a very promising 
direction in interdisciplinary studies of citizenship. One of these studies was conducted 
by D. B. Buyansky, who through the problem analysis on the citizenship formation, draws 
our attention to the psychological context of the citizenship competence content: in the 
intellectual, motivational, emotional, volitional, subject-practical, existential spheres and in 
the sphere of self-regulation [8].

It is necessary to highlight the definite progress in the desire of the academic and 
pedagogical community to solve the theoretical, strategic and applied tasks of developing 
young people’s citizenship. To achieve that objective there are programs and strategies 
for the educational development being reformulated, the very approaches to citizenship 
education are being revised, new models, methods and techniques for developing 
citizenship competence are being created. In particular, our comparative analysis enabled 
us to determine that leading international studies omit a patriotic component in citizenship 
education, which is inconsistent with the theoretical and methodological ideas of many 
Russian scholars and educators [15], who propose the patriotic education development as 
a leading component of citizenship education [46].

The presented citizenship competence structure contains the most universal components 
(or the trends within the citizenship education framework) that can be implemented at all 
levels and types of the education system (secondary general, vocational, extra-curricular 
and higher education). Similarly, summarizing the recent events regarding the pandemic, 
general increased attention and prevention of diseases, healthy lifestyle promotion, we 
have introduced a health-saving component, which implies ensuring the sustainability and 
systematic knowledge of healthy lifestyles and the safety basics; ensuring responsibility for 
the behavior that preserves and enhances public health; demonstrating personal and public 
hygiene and healthy lifestyle skills.

Conclusion

In our paper, we examined the international and Russian expertise on the citizenship 
education systems. We paid the particular attention to the common theme of the citizenship 
education values, which could be noticed in the young people awareness of their rights 
and duties. That fact allows them to be politically and socially engaged, to express their 
readiness in solving problems of a society, effectively communicate, and with respect and 
tolerance relate to different nationalities and cultures.

We have also considered the approaches to the citizenship competence research in an 
international context. The analysis outcomes has revealed the following features of citizenship 
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education: the transition from readiness to participatory; encouragement of initiative, 
individuality and equality in society; assistance to young people in active involvement in 
the life of a society not in the “foreseeable future”, but now. The citizenship competence 
development of young people in international studies and educational practices is based on 
the notions of Global Citizenship Education, democracy, the exploration and implementation 
of human rights and duties, cross-cultural dialogue and multiculturalism, social action and 
responsibility.

It has been demonstrated that the Russian academic, expert and pedagogical community 
cover mostly the following substantive topics of citizenship studies: psychological 
determinants of the citizenship formation of an individual [44]; citizenship as an integral trait 
of a person [34]. It is also noteworthy that patriotic issues are becoming a frequent discourse 
of citizenship studies in the Russian research and educational practices [2]. The findings 
suggest that the Russian scholars discuss mostly the following issues: mind representation 
and civic-patriotic attitudes issues among young people [28], value orientations [37], and 
patriotic self-determination [24] as part of the political culture development of youth [45]. 
This statement is confirmed by a series of implemented projects in the Russian educational 
context: the state program “Patriotic education for citizens of the Russian Federation for 
2016-2020” [14]; State Program of the Russian Federation “Development of Education” for 
2018-2025 [13]; Education development strategy for the period up to 2025 [43]; the Federal 
project (as part of the National project “Education”) “Patriotic education for citizens of the 
Russian Federation 2021-2024” [32], the goals of which are to ensure the functioning of the 
patriotic education system for the citizens of Russian Federation.
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